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'GUIDELINES FOR PLANNING AND CONDUCTING

COOPERATIVE WORK EXPERIENCE PROGRAMS
IN VOCATIONAL AGRICULTIURE

. Agricultural educators have long recognized the need and value
of adequate occupational expsrience. . Students enrolled in vocational
agricﬁlﬁure have completed production projects on their home farms or
have been placed on farms or ranches to gain occupational experience.
The response for training in off-farm agricultural occupations, as
identified in the Vocational Education Act of 1963, has created the
need for axtending‘ihe occupational experience phase of the program to
include the placement of students in agricultural businesses and in-
dustries; As the number of programs in the high\séhools and ares
schools designed to offer training in off-farm agricultural eccupa-
tions increases, the problems associated with providing adequate occu-
pational experiencé are likely to increase. In many of these schools,

occupational experience can best be provided through a cooperative

work experience program. "A program of keeping youth in school and

providing them with work experience and the type of training they can

absorb seems to be one of the best methods'our'society can offer today

to develop y'outh."1

7"1Eve1yn Marray, "Work: A Neglected Resource for Students, "

The Personnel and Guidance Journal, XLI (November, 1962), p. 233.
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The philosophy and concepts of cooperative ﬁbrk experience"are
quite similar to those of the traditional "placement for farmm ex-
perience." However, the placement of students in agricultural busi-
nesses and industries involves some facets which are not common to the
placement of students on farms or ranches.

With the above consideraticns in mind, the major focus of this
study was aimed at developing guidelines to help local teachers and
administrators in planning and conducting cooperhtive work experience

in off-farmm agricultural occupations.

Purpose of the Study
The ultimate purpose of this study was to develop guidelines

for use in planning and conducting cooperative work experience in vo-
cational agriculture programs providing training in off-farm agri-

cultural occupations.

Objectives of the Study

The following specific sbjectives were identified to gulde the
direction of the study:

{1 To identify and evaluate guidelines for planning and con-
ducting cooperative work experience programs in vocational agriculture.

2. To compare the characteristics of teachers and programs in
distributive, trade and industrial, and agricultural education with
students placed in cooperative werk experience.

3. To determine selected situational factors and character-
istics that influence the importance assigned to broad guidelines for

planning and conducting cooperative work experience.
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L, To compare the degree of importance assigned to activities
and procedures associated with cooperative work experience by teachers

from various vocational services.

Need for Study
The need for this study was predicated on the following points:

1. The objectives and scope of vocational agriculture have
changed.

2. Adequate occupational experience is an essential part of
programs providing training in off-famm agriculturé.

3. Occupatioﬁal experience in off-farm agricultural occupa=-
tions can be provided by means of a cooperatlive work experience program.

4, The number of students enrolled in off-farm agricultural
| occupations training in vocational agriculture will undoubtedly in-
crease in the future.

5. There 1s a need for more research and study concerning
ways of providing occupational experience in of f-farm agricultural

occupations.

Basic Assumptions

Several basic assumptions were made at the initiation of this
study: | | |

1. Many of the procedures and activities employed by the vo-
cé%ional agriculture teachers hOW'utilizing cooperative work experience
in off-farm agricultural occupations will be of a recurring nature.that
would be beneficial to the successful development of future programs,
and specific guidelines can serve to improve the planning and con-

ducting of these future programs.
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2, Many of the procedures employed by other vocational edu- .
cation services in planning and conducting cooperative work ekperience |
would be applicable to vocational agricﬁlture.

3. The teachers involved in the study could indicate, by the
aid of an instrument, the degree of emphasis which should bz given to

certain procedures and activities associated with cooperative work
experience,
| 4, Many of the problems, activities, and procedures of co-
operative work experience employed by other vocatioral services, as_
described in the literature, would serve as a basis for the develogéént
of a tentative instrument to determine the guiding statements and b
operational’procedures for planning and conducting cooperative work

experience programs in vocational agriculture.

Limitations of the Study
The investigator was cognizant of the following limitations.

1. This study was limited in that the training for off -farm
agricultural occupations in vocational agriculturs was relatively new
and the number of schools offering.this type of training was limited.

2, The time available and the geographic location of the
programs imposed a limitation in that the investigator was not able
to visit all the schools personally.

3. The nature of new or pilot programs in vocational agri-
culture imposed a limitation in that the actual operation and a2d-

ministration of the various programs accounted for considerable

diversity among the different schools involved.
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4, This study was limited in that only the teacher in charge
of the program was involved and no attempt was made to identify jtenms

that were entirely administrative in nature.

5. This study did not attempt te determine the various methods

that can be employed to carry out some of the recommended guidelines,
but only identified the desirable guidelines that may be used.

6. Additional limitations associated with the use of written
survey instruments are: | |

A. The extent to which the respondents represented
the universe of the study.

E. The extent to which the instrument failed to in-
clude all the guidelines or resulted in inaceurate
data due to difference in interpretation.

C. The degree to which the respondents evaluated
the guidelines without bilas.

Method of Investigation
The following is a review of the method utilized in conduct-

ihg this study.

After the purpose and specific objectives had been determined,
the.respondents to be included in the”study'were identified. This was
aceomplished by requesting each state supervisor of vocational agri-
culture to list the names of thé teachers in his state conducting pro-
grams providing cooperative work experience in off-farm agriculture.
The names of teachers from distributive and trade and industrial edu-
cation were secured by requesting approximately twenty state super-

visors in each of these services to submit the names of five teachers
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who were conducting outstanding cooperative work experience programs
‘in their respective vocational service.

During the time the names of the respondents were being secured,
a survey instrument was developed. An extensive review of the liter-
ature enabled the writer to identify eighteen guiding statements for
planning and conducting cooperative work experience which provided the
framework of the survey instrument. Procedures for implementing the
guiding statements were included in the survey instrument. Teachers
were requested to record the importance of the guiding statements and
the procedurai items using a five-point scale.

Survey instruments were retummed by vocational agriculture
teachers representing 44 states, distributive education teachers
representing 20 states, and trade and industrial education teachers
representiﬁg 17 states. A total of 317 teachers or 83 per cent of the
total eligible respondents returned usable survey instruments.

The data was analyzed utilizing an IBM 794 computer. Mean
ratings were determined on each of the guiding statements and pro-
cedural items for each of the groups of teachers. The standard devia-
tion of the vesponses of the teachers was computed. The F test was
administered to determine if significant differences occurred in the
ratings of the three groups of teachers. The multiple regression
analysis technique was utilized to determine the relative influence
of the situational factors on the teachers!' ratings of the guiding

statements.
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SELECTED DATA CONCERNING THE CHARACTERISTICS
OF THE TEACHERS AND PROGRAMS INCLUDED
IN THE STUDY

During the process of formulating guidelines for cooperative
work experience programs in vocational agriculture, it was realized
that the diversity in the characteristics of individual teachers and
programs would have a bearing on the utilization of the guidelines on
the local icvel. Since teachers from three vocational services were
involved, iiw=ras assumed there would be differences in the character-
istics of the teachers and the programs included in this study.

It also seemed loglcal to assume that these differences may
have an effect upon the teachers!' rating of the gulding statements and
procedural items. A presentation of selected data on the three groups
of teachers included in the study snables the reader to become familiar
with the more important characteristics and situational factors of the
teachers and programs represented. This background information will
| also‘enablé the reader to develop an understanding of the reasons why
there may be differences in the importance assignéd by the three groups
of teachers to various items associated witﬁ codperative work ex-
perience,.

Teaching experience.--The teaching experience of the respond-
ents from each of ﬁhe vocational services was similar with teachers

ranging from one year to over seventeen years of experience in each of

the vocaticnal services.
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Occupational exgerience.--The percentage of vocational agri-
culture teachers with no occupational experience other than farming or
ranching was 33.9. This compared to 5 per cent of the distributive .
education teachers and none of the trade and industrial education
teachers‘with no occupational experlence.

Population of town program was located in,--The percentage of
vocational agriculture programs located in towns under 10,000 popula-
tion was 65.8. This compared to 15.2 per cent for the distributive and
18,7 per cent for the trade and industrial programs,

Distance to town oﬁer 10,000 population,--Over one-half of the

programs in all the services located in towns smaller than 10,000

population were 20 miles or more from a town wlth at least 10,000 in-
habitants., | .

High school enrollment.--The percentage of distributive educa-
tion programs located in schools with 1,750 or more students enrolled
was 41.8. This compared to 25.7 per cent of the trade and industrial
programs and only 10.6 per cent of the vocational agriculture programs.

Number and grade of students Qlacéd in cooperative work ex-
perience.-~The average number of students placed in cooperative work
experience by the distributive and trade and industrial education
teachers was 39.8 and 39.3, respectively. This compared to 8.7 stu-
dents per teacher for vocational agriculture programs. Of the voca-
tional agriculture students placed, 17.4 per cent were sophomores
while the distributive and trade and industrial percentage for the same

grade was .4 and 1.3, respectively.
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. Number of years cooperative experlience has been provided by the

school, -~-Forty-five per cent of the vocational agriculture programs had

been ;ﬁ operation for only one year while 65.8 per cent of the dis=-
tributive and 76.3 per cent of the trade and industrial programs had
been in operation nine years or more.

~__Total number of months employed.--~The percentage of the dis-
tributive education teachers who were employed for a full twelve-month
period was 15.9 while 57.8 per cent of the trade and industrial and
84,2 per cent of the vocational agriculture teachers were contracted
by the school on a full-year basis,

Number of weeks per year students were placed for on-the=job
experience,-=For both the distributive and trade and industrial services,
98.6 per cent of the programs had students work on-the-job an average
of at least thirty weeks per year. This corresponds to 62,4 per cent
of the vocational agriculture programs requiring students to work.for
this period of time.

Average number of minutes _available to work at the training
station during school hours,=--A11 of the distributive and trade and

industrial programs provided at least thirty minutes per day of school
time to enable students to work at the training station., Whereas, 26.7
per cent of the vocational agriculture programs provided less than
thirty minutes.

Method used for providing classroom instruction,.--One hundred
per cent of the trade and industrial and 98.8 per cent of the dis-
tributive education programé utilized a regularly scheduled period to

provide related classroom instruction. The percentage of vocational
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agriculture programs utilizing this method was lower since 20.8 per
cent of the teachers reported they provided instruction by means of an
individual conference.

Average number of hours worked per week.--The percentage of
distributive and trade and industrial programs having students average
at least 15 hours per week at the training station was 97.2 and 98.6,
respectively. This corresponds to 62.4 per cent for the vocational
agriculture programs. |

Length of the classroom instruction period.--~There was no
apparent difference in the length of the classroom instruction period
provided by programs representative of the three services. Most schools
apparently allocated one period per day for related instructilon.

Minimum wage received by students,--A considerable range was
reported in the minimum wage received by the students in all the pro-
grams represented. However, 8.1 per cent of vocational agriculture
; teachers reported that.their students received no wage. This compared
| with 4.1 per cent of the trade aﬁd industrial and none of the dis-
tributive education teachers who reported the same for their programs.

Maximum wage received by students, --The most common maximum
wage received by students from each of the vocational services repre=-
sented was from $1.25 to $1.49 per hour., Approximately 3 per cent of
the teachers in each of the services reported some of their students

were receiving $2.50 or more per hour.

Number of students regquired to complete student-learner

certificates, --Seventy-three per cent of the vocational agrieculture

teachers reported none of their students were required to complete

student-leamer ceffificates. The other two services had more
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programs requiring at least some of their students to complete these
vcertificates since 31.3 per cent of the distributive and 21,3 per cent
of the trade and industrial education teachers recorded none of their
students were in this category.

Utilization of selected procedures associated with conducting
cooperative work experience,--Following is the percentage of teachers

from all the combined groups utilizing selected procedures:

Procedure Percentage Utilizing

Student Follow-Up After Graduation , 85.8
| Student Selection Standards ' 81.3
é Written Training Plans 78.1
: Training Station Selection Standards 76.0
; Yearly Program Evaluation 74.7
fi School Time for On-the-Job Instructor Visits 4.0
E Students Allowed to Work During School Hours 73.1
E Written Training Agreements 70.5
i:iﬁ Written Policy Stateinent 69.4
i Advisory Committee 50.4
F Yearly Community Survey 35.1
: Students Members of Unions 25.6

The original study on file at The Ohio State University

presents a detailed analysis of the various characteristics of the

teachers and programs included in the study.




THE INFIUENCE OF SELECTED SITUATIONAL FACTORS
AND CHARACTERISTICS UPON THE TEACHERS'
RATING OF THE GUIDING STATEMENTS

One of the objectives of this study was to determine the degree

to which selected characteristics and factors influence the teachers'
rating of the guiding statements., During the development of the sur-
vey instrument, an attempt was made to identify those characteristics
and factors which might influence the teachers'! ratings. Such items

as the teachers'! experience, the locations or setting in which the
program was operating, the teachers! utilization of selected pro-
cedures associated with conducting work experience programs, and the

vocational service represented by the teachers were identified prior

to the final adoptlion of the survey instrument.

A preliminary analysis conducted by the Statistical Laboratory
at The Ohio State University indicated that twenty of fhese previously
identified items received sufficient response to be included as inde-
pendent variables, These, then, became the independent variables (X)
which could be tested for their influence on the guiding statements or
dependent variables (Y). The regression analysis technique was chosen
as the statistical model to use to determine the degree of influence
of these variables,

Following is a list of the situational Tactors and the number
of gulding statements that were influenced by the independent vd;iables
based on a .05 level of confidence.

12
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(An indication of the effect of each of the independent vari-
ables on specific guiding statements can be gained by reviewing the
original study.)

Number of Statements
Independent Variable Significantly Influencing

Written Training Plans

| 9
Written Training Agreements L
Distributive Education Teacher 3
Trade and Industrial Education Teacher 3

Number of Years Cooperative Ex-
perience Had Been Provided _ 3

Definite Policies for Selecting ' _
Training Stations 3

Students Permitted to Work

' During School Hours 2

; ‘ Utiiization of an Advisory Committee 2
Written Policy Statement 2
Yearly Cémmﬁﬁity Survey 2
Years Teaching Experience 1
Population of Town 1'
High School Enrollment 1

Students Members of Unions
Student Follow-Up After Graduation
Years of Occupational Experience
Months Teachers Are Employed
Student Selection Procedures

Yearly Program Evaluation

Definite Budget
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GUIDELINES FOR PLANNING AND CONDUCTING
COOPERATIVE WORK EXPERIENCE IN
OFF-FARM AGRICULTURE

The following presents an analysis of the ratings of gulding
statements for planning and conducting cooperative work experlence and
procedural items assoclated with eéch of these statements by distribu-
tive, trade and industrial, and agricultural teachers condﬁcﬁing co=-
operative work experience programs,

Since little previous research has been conducted by agri-
cultural educators concerning planning and conducting cooperative work
experience, the guiding statements were formulated by relying on the
writer's experience working with programs utilizing cooperative work
experience in vocatloral agriculture and by reviewing the research
and literature ¢n this subject.

An analysis of the teachers' ratings of the guiding statements
is presented in Table 1.

In referring to the mean scores in the table, the reader 1s

reminded that the following scale was used in assigning an importance

rating:
of of of ' of of’
Extreme Conslderable Some Limited No
Importance Importance Importance Importance Importance

I 3 2 1 0

1%




.S
B \

*90UOPTJU0D JO TOAST G0° U3 3T JUEBOTITUSTSp

ﬁ#N.m 1s° r /A

8.. cq° €L°€

29°¢€ €6°€

0L°€ 8L°E

o€l = No

28°¢

GL €

09 = Nq
L9 = Ng

*speou
quepn}s sjoem pue ‘saeford

-wo Jurlexedood SOTISTRES
¢sopotrod TOOUDS TEOOT 03 SWog
-U0d 9By} S3uepnls 3uryoerses
pue Sugueexos o3 uerd 9qTuT
-Jop ® OA®Y PTNOYS Tooyds ey]

‘UoT}e}s JUTUTRI} B U Jusul
~fLordwe xcJ poderd ST Juepnls

® uoyMm padeprsuco st aeford

-ue 9y3 pue QUepMyIs oyl YRoq

JO qsedojut oyj3 ey} eJdunsux 0]
X0} BUTPI000-a0l0oee] oy} £q pejds
~-Xo oq pTnous 3103je peljdaeduod y

wmwono
peutquop

qUET43STpuI

oSN TROTAIY pue eped]

2OATINATIISTA

Surreyd Uuee)| ,SASYdT9Y,

sueddoxd

queuwelels
dutpIny

Wl

oocoﬂnwnxw spton 9AT}ex0dood Jur]3onpuod pue Sutuuepd 0] Sjusuie}els Sutptnd jJo s3utjed ,sasyoesaj~-°| HILVL

»




16

96°1

ge°e

65 °

0s°

89°€

69°¢€

04°€

99°¢ 2Lt

85 °¢ 2L°€

19°¢ GLE

Om_. = Np

69°¢

’R°C

28°t

09 = Ng

49 = Ne

*3ututeay qof

-9Y3~Uuo Y3TM PO}ETaII00 ©q UEd
UOT}ONWIQSUT WOOISSETO pojered
3'Y3 OS SUOT}B}S SUTUTRI} ITOYy
91® squepn}s JUT}TSTA J0J uerd
OTjEwe)sAs pue pezZTuesIo ue oA®y
PINOYS IO} BUTPI00D-IOYDESY] OY]

*squepny}s

dutryenyese UT pPaIoPTSUOD

eq prnoys qof oyj3 uo souewrol
~Iod pu® UOTJONIJSUT POETSS
WOOISSBTO Y30Q UL JUOWSASTYOY

*orTqund

oy} pue ‘Teuuosasd Tooyos
‘squepnys 03 wexdoxd oyy ejoum
-~oxd 0} epeuw oq PINOYS SQI0JIO
oATSueysaduwod pue oT}eWe)}shg

sdnoasn
pautquop

qLEHSnpu]
29N TNOTAZY pue apea],

<2ATINATIIS T

dutyey ueo| ,saoyoes]

JUSUOLBYS
SuTpTNY

ponuTIUo)~=*| FILVL




09 = Nqg

0l = ZO L9 = Zﬁ

G9°¢ 99°¢ €9°¢€ 69°€ ‘juspuls eyl 40J jusu
_ ~UOXTAUS 3ututed] oTqrssod qseq

a9y exnsut 0} pefoydwe eq prnoys

BLIS}TIO PUE SPIEPUE]S 91TU

~TJOpP SISPTSUO0D YOTUM SUOT}ELS

3uturedq 3ur}ooTes JO poyjou

oTyewelsAs pue peuuerd TIoM ¥

L9°€ H5°€ /8°€ €L € *poutedy} 3ureq ed® SjuULpnys .
STUYM UT 3IOM JO seaae oyl 03} S
pPelETed TETI3]Ell SOUSISISI pue :
UOT}ONI}SUT WOOISSETO Poqefed
Jo 3utyoeey ayy3 jusuetddns oq
STETJ07ElW TEUOTFONIJSUE JUOTOTI
-Jus aptaoxd pTnoOYs TOOYdsS ayj

sdnoan qLETIIsTpuL :
pouTquo)  ,3INFTNOTIIY pue 9pel] LOATINQTIISTA
_ qususqe1s
3utptnp

dutqey uesy ,sasyoesy

—— S — B e ——————— J———————————— et
pt— — P ———————— e e S e —

peuutjuop-=°*| vy




OW"Z&
0cl = Np 49 = Ne

S
TP mia Kwa e a . L imaam et

09°€ 29°¢€ 99°¢ ‘uoctaenyeAe Jo urexfoxd o ww
peuueTd pue SNONUTIUOCD B ©9T] P
-oead prnoys wexdoad eoustredxe ;
J}IOoM OAT}EIS6d00D TEBUOT}EOO0A Y]

#5 € 08°€ L9°€ *SUOT3BdNO00 SNOTIBA OY] UT Ssoxd
. ~oxd 03 squepnys JoJ Liesseosu
ST pue qof oy3 uo qySneq jo0u S§
YOTYM edusatIedxs pue UOTIBWIO]
-ut oy} eptraoxd 03 se os peuuetd _
pu®e pezTuesIo ©q PINOYsS UoT) o
=OWI}SUT WOOISSETO pPojeTed oyJ _. _

19°€ 2L°€ 04°€ ‘wexdoxd eouetsodxe MIOM 9AT}E
~19d00d TBUOT3BO0A B JO UOTIBIG _

-do punos eansuy dysy o3 qdey eq

PIMOYS sja0ded pue SPIodsd UTEBIIE)

sdnoan qLew3snpul
UOT1® | POUTqUO)  ,3an3TNOTIIY pue oped] OATINQTILST( _
=Tas(qg Juemelelg
d paep Jutpny

-UueqsS 3utyey UueS) ,Saoyoe9]




e AT e PR Rt R T Ty T T R ARG DR AL L A o M i 4 o Aschdonti et i o
»

19

CH°2

00"}

10°1

04°

b4°

2 9

66°¢ 89°€

45°¢ 4

0EL = No

9M°€

69°¢

09°¢€

*uot3e}s Jutugedy -

oy3 ur JupiIom aae Aoyy oTTyYM
quepnys oy3 Jo uorstarledns pue
uotyonIqsut Lrsurry pue oenbs
-pe 3urpraoxd jo LqrTrqrsuod
-Sox oyj} oa®y pnoys sxeLforduryg

*swexdoxd eouotaedxe aom
eATyex0d00d TeRUOT}EOOA SuTyonp
~U0D STOOYOS UT STQETTEBA® opem oq
. PLNOYS pue TerjuUesse sxe SoT3T
-1toeJ ojetadoxdde pue aqenbepy

*9ouotTIedxas
oM oAT}Bx0d00d SUTIeqSTUTUPE
ut drey 97 padoraaep aq prnoys

qusuwejels ALOoTTod TEOOT USQQTIM Y

ﬂl’i"’l

uot}®
=TAQ

piEp
-ugls

sdnoan
peutquop .

qLeIsnpul
o MNYTNOTABY pue opea]

e2ATINQTALSTq

3utqey ueej ,SJIoYoE9]

Juoue3BYS
SutpTny

penutuo)=-="{ FIEVL

e . s




"90USPTJUCD JO TOAST S0° OU3 ' JUESTITUSISp 09 = Nq

€L = No 49 = Ng

L o LL* o € g€ 05°€ 22 ¢ *UOT}OTI}SUT PejeTed Jugyoee] pue
AT Sutuuerd UT X0}BUTPIO0O-IOYOESY
| oYy} 031 pu®B UOTIOoNIQSUT qof-eyy
-uo 3utdejyo ut Zefoydue ey 03

optnd ® Se oades 07 padoyeaep

. ©q PTNoYs uofye}s Juturedy oyj
w 718 UT o5e3ue pTNoOYS uUepn1s oYja
| SOTITATIO® JUTWIBST 68U} S3STL
Yorum ueTd SuUTUTEI} USRITIM Y

.vm.:.m A h°€ GE°¢C € 85 € ‘uogjenpedsd JI1s1Je SQUSEMLS
oouetaeodxo sxoMm eaT}evredo0d

pdn SugMorToJ, JO weysAs pest

-Ue8I0 Ue SUTBlUTEW TOOYDS QY]

sdnoag qLe3snpur
UOT3® | PSULqUWO)  52aN}TNOTI3Y pue SpeBl], LPATINQTILST]
=tagq juowsyelg
4 paep | 3utptny
-uels utqey ues) ,saeyoee]

i
i

ponutiuog--°| FIAVL




21

emuz.n~

0t = N.@ =
10°1 c9° #0°€ €0°¢ 00°¢€ 0L°€ . *d 03 BUTPI00D
Zeyoee] 8y} 03 UOT]O8ITP
pue edueptnd oATd 0] peztuesio
oq PTNOYs ©031Tumod LIOSTAPE Uy
16°2 G6° 2e € '€ Q€ L6°2 *douotaedxe xom
mb.mpw.ummooo ut pedoerd sjquepnjys
1037 pedofeaep ©q PINOYS POATOAUT .
STZPUPTATPUL 10 Sofqaed ayy jo
SoT3TTTqrsuodsed ogjroeds sqSTT
yoTym Jefotdue oyy pue Tooyos
oy3 usamleq queuweaase USY}TIM ¥
(% M1 94° ofr°¢ 26°¢ Si°¢ Le°g *Suotye}s Juputpedy ut peoerd eae
sjuopn}s al0jaq polonpuod eq prnoys
£2TUnuIod oy} UT SWITJ pue sesseu
-1snq ojetadoadde oy3 Jo Leaams
sdnoay . qLEW}Snpur ‘
UOT3E | POUTqUWO)  ,aang[NOT3Y PU® opBL], RATINQTJIYST(]
=Tas(q jusueyelg
d piep Sutrptny
-ue}s 3uty'y Ues) ,Sa9yoes]

. .

panuTuO0)=--" | 14Vl

i




ARt i M A S A i G O e £ gk

22

The F test was chosen to determine 1if there were significant
differences in the ratings of the three groups of teachers. The follow-
ing values are needed to indicate a significant difference: 3.04 for
the .05 level of confidence and 4.71 for the .01 level of confidence,

The high degree of agreement by the three groups of teachers
as to the importance of the guiding statements indicates that even
though vocational agriculture teachers had less.experience with co-
operative programs, they apparently were quite familidr with the basic
guldelines that must be followed in planning and conduqugg these pro-
grams, This also indicates that no matter what basic area the training
is centered around, whether it be agriculture or distribution, the
basic guidelines for planning and conducting the cooperative programs
are similar.,

The low rating assigned to the importance of utilizing an ad-
visory committee was quite surprising. As can be seen, the rating for
this statement was considerably lower than the rating for any of the
other statements. This seems difficult to explain since the value of
an advisory committee to this type of program has been reaffirmed by
numerous persons, However, since almost one-half of the teachers
reéponding did not utilize a committee for their program, this rating
may be understandable. The relatively high standard deviation score,
plus the fact that the results of the regression analysis showed that
the existence of an advisory committee influenced the rating of this
guiding statement, would lead one to believe that if the teachers in-
volved would have exerted the effort to establish a committee they

would have ratgd this statement much higher.
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The standard deviation score on the gulding statement delaing

with the use of written training agreements is also quite high., This
would indicate that not all teachers were in agreement as to the degree
of importance of written training agreements, They appear to meet with
the least améunt of favor among the distributive educatlcn teachers
since this statement was ranked lowest by them.

It seems noteworthy to point out that the guiding statements
ranking in the first ten on the mean rating of importance showed a very
small range in their scores. In otgér words, the guiding statements
that ranked tenth had a mean score of only about one-tenth of a point
lower than the statement with the highest rating. The reader should
keep this point in mind. Even though a statement did rank ninth or
tenth, it still had a score which was rated very close to the im-
portance assigned the top ranking guiding statement.

It seems noteworthy that the mean rating of the combined groups
of teachers was over three for each of the guiding statements. With
the exceptlon of the rating on the importance of using written training
plans by the distributive education teachers, the same could be said.
for each individual group of teachers. This rating was #ery near 3
with a score of 2.97. |

| Since a rating of three indicated that the statement was of
considerable importance and since all the statements received a com-
bined rating higher than this, one may conclude that the gulding state-
ments, as,p;oposed by the writer, are valid and can be used as broad

B ——

guidelines for teachers to use in planning and conducting cooperative

work experlence programs.

L . N
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The validity of the statements identified by the writer can
further be supported by the fact that two-thirds of the guiding state-
ments received a rating over 3.5. This would indicate that teachers
felt that the guidelines suggested by these statements are of. extreme
importance in planning and conductdng cooperative work experience pro-
grams,

Another noteworthy factor evident in Table 1 is the h;gh degree
of agreement as to the relative importance assigned to the various
statements by the three groups of teachers., The ratings on only two
of the guidiﬁg statements significantly differed. These statements
dealt with student selection procedures and follow-up of students

after graduation.




PROCEDURAL ITEMS ASSOCIATED WITH THE

GUIDING STATEMENTS

In order for the guidelines to be most useful to teachers and
administrators on the local level, activities and procedures were
identified to help persons carry out the intent of the guiding state-
ments.

The following is an analysis of the procedural items associated
with the guiding statéments presented in Table 1. Af£er each of the
guiding statements the procedural items which received a mean rating
of over 2.5 are listed. The reader will reca}l that the following im-
portance scale was used. An indication of the rating on all of the
items included in the survey instrument can be gained by reviewing the

original study.

OF OF OF OF oF
EXTREME CONSIDERABLE SOME LIMITED NO
IMPORTANCE IMPORTANCE IMPORTANCE IMPORTANCE  IMPORTANCE

1. Guiding Statement: A written local policy statement should

be developed to help in administering cooperative work experience.

The statement should include provisions for:
A. Objectives of the program.2
B. Responsibility for student safety and liability.

25ignificant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

25
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C. Administrative relationships.?
D. Selection standards for students.2

E. Standards for supervision by the teacher-coordinator. |
F. Time and travel allowances for the teacher-coordinator,
G. Age of students to be enrolled.?

H. School time provided for on-the-job training.P

I. Financing of the program.

J. Content of related instruction,

K. Standards for supervision and instruction by employer.
L. Requirements for student training plans.2

M. ILength of student on-the-job training period,

N, Standards for facilities and instructional materials,
0. Minimum and maximum size of classes,

P. length of classroom instruction periods.b

Q. Organizing and using an advisory council,

2. Gulding Statement: An advisory committee should be organ-

ized to_give guidance and direction to the teacher-coordinator.

A. The advisory committee should include representatives of
business, labor, and the public.b
B. The advisory committee should be involved in determining

commmnity situations and needs.

2significant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.




C. The advisory committee should be involved in pub-

licizing 'and promoting the program.

D. The advisory committee should be involved in evalua-
tion of the program.

E. The advisory committee should be involved in develop-
ing employment opportunities.

F. The advisory committee should be involved in providing
guidance in wage ahd hour problems. |

G. The advisory committee should be involved in cohduct-

ing. a community business survey.

3. Guiding Statement: A'survez of the appropriate businesses

and fims in the community should be conducted before students are
placed in training stations. L -

The community survey should determine:

A, Willingness of firm to cooperate as a training station,

B. Number of jobs available. | |

C. The total number of training stations meeting minimum
standards.

D. Existence of labor unions or company policies prohibiting
the hiring of of student workers.2

E, Name of person to contact for future meetings,2

F. Number of neW'positidns available five years from now.P

GL Names of personnel capable of serving as on-the-job

instructors.

significant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.

o Lol I
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H. Workmen's compensation and other benefitis available
to student workers.2
I. Minimum wage available for student workers.

J. Classification of employees (professional, skilled,
ete.).?

4, Guiding Statement: Systematic and comprehensive efforts

should be made to promote the Erogrém to students, school personnel,
and the public,
A. Individual contacts with students and parents should be

used as promotional activities.

B. The teacher-coordinator should assume the major respon-
sibility for promoting the program.P

c. .Newspaper announéements and stories should be used as
promotional activities.

D. Talks to teachers and other school personnel should be

used as promotional activities,

- B, Talks to civic groups or other organizations should be

used as promotional activities.

F. School publications should be used as promotional
activities.P

G. Letters of appreciation to employers and parents should
be used as promotional activities.2

H. Recognition certificates to employers and on-the=job
instructors'ghould be used as promotional activities.

- aSign:lficant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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I, letters to students and parents should be used as
promoiional activities.
J. School exhibits, tours, and projects should be used as
promotional activities, “
K. Employer--~mployee banquets should be used as promoticnal
activities,P |
L. Free radio or television time should be used as pro-
motional activities.2
M. School assembly programs should be used as promotional
activities,®
N. A section of the school yearbook should be used as a

promotional activity.b

5. Guiding Statement: A well planned and systematic method of

selecting training stations which considers definite standards and -
criteria should be employed to insure the best possible tfaining en-

vironment for the student.

A, When éelecting a training station, the employer should
have an interest in training the student and appreciate
the importance of the progfam;l |

B. When selecting a training station, a good emp1oyer-
emplbyee relationship should exist.

C. A personal contact should be made in the firms which
appear to meet the minimum requirements for training
stations,

4Significant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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When selecting a training station, the training station
should have a good reputation and be accepted by the com-
munity as a reliable, respectable firm.2
When selecting a training station, the working con-
ditions should be satisfactory, clean, safe, on a par
with similar jobs,
When selecting a training station, the training station
should provide a position which required training--not
Jjust a routine work experience of a repetitive nature,
When selecting a training station, the establishment
should provide the trainee with adequate supervision by
an on-the-job instructor.?
A community sucvey should be conducted to determine all
of the possible training stations,P
When selecting a training station, the training station
should be within a reasonable distance of the school.
When selecting a training station, the training station
should be capable and willing to provide training
throughout the school year.b
When selecting a training station, the training station
should provide training in an occupation approved by
the state department.P

aSignificant difference Iin the ratings among the three groups
of teachers at the .05 level of confidence,

bSignificant difference in the ratings among the three groups
of teachers at the ,01 level of confidence.

ER&C
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L. When selecting a training station, the training station

should be within a reasonable distance of the school.?
M. When selecting a training station, the training station

should be willing to pay the minimum wage for student
a

workers.

N. When selecting a training station, the training station

should offsr opportunities for advancement within the

establishment.,

6. Guiding Statement: The school should have a definite plan
for screening and selecting students that conforms to local school
policy, satisfies cooperating emplozefs, and meets student needs.2

é A, The teacher-coordinator_should conduct personal inter-

views with each interested student,P
B, In making the final selection of students, students should
obtain the'approval of the parents for participation,?
C. In making the final selection of students, students should
be able to get to and from the training station.2
D. Interested students should fill»out application forms.P
E. In making the final seleétion of students, students
should be at least sixteen years old when the on-the-
job training begins.bv |

significant difference in the ratings among the three groups
of teachers at the .05 level of confidence,

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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7.

the teacher-coordinator to insure that the interest of both the student
M

and the employer are considered when a student is placed for employment

in a training station.

32
A general announcement concerning the program should be i
made to all students.P  %
When making the final selection of students, students :f
should have maintained good school attendance records.2
When making the final selection students, students should g
be interested in occupations in which adequaté training ‘ii
stations are available, f

The guidance counselor should be consulted in determining

capable and qualified students.P ;;
Personal contact should be made with each student's ;
parents before a final selection is made.P

Students should be selected during the school year pre-
ceding the year the students enroll.P

Students should be able to work during a portion of the .
regular school day.b
In making the final selection of students, students

should have a definite occupational objective.b

Occupational interest and I.Q. tests should be used in
making the final selection.

Guiding Statement: A concerted effort should be exerted by

4Significant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups .
of teachers at the .01 level of confidence,
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A. The student should be interviewed by the employer

before being employed in a training station.P

B. Instruction should be given students on applying for a

job and employer-employee relations before the student

begins working in a training station.2
C. The final selection of the student should be made by

the employer.

D. The employer should be furnished the n;mes of students
interested in the type of jobs available in his training
station. . |

E. The téachef-eoordinator should prepare a letter of in-

4 troduction for the student when he applies for a job

; ~at the training station.

| F. Students should complete the Labor Depértment Student
Learner Certificates,P

G. The employer should be furmished school attendance records,
I.Q. scores, and other student information possessed by
the school, if he so desires.P

H. Students should write a letter of application for the job

in which they are interested.b

8. Guiding Statement: A written training plan which lists the

i - learning activities the student should engage in at the training station
should be developed to serve as a guide to the employer in offering

4significant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence,
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on-the-job instruction and to the teacher-coordinator in planning and
teaching related instruction.

The training plan should be developed jointly by the
teacher-coordinator and the employer.

The training plan should provide for rotation among the
different skills necessary for the student to become
proficient in the occupation.b

The training plan should contain provisions for keeping
a record of the student's on-the-job experiences.

A training plan should be developed for each student.
All activities considered essential to the occupational
training should be included in the training plan with
provisions for priority areas iﬁdicated.

The training plan should list the related instruction
that will be provided at school that corresponds to the
experiences engaged in on the job,

The employer, student, school, and parent should receive

a copy of the training plan,2

Guiding Statement: A written agreement between the school

and the employer which lists specific responsibilities of the parties

or individuals involved should be developed for students placed in co-
] operative work experience,

35ignificant difference in the ratings among the three groups
of teachers at the .05 level of confidence. ,

Bsignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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The training agreement should contain responsibilities
of the student, employer, school, and parents.,

The training agreement should be developed jointly by
b

the teacher-coordinator and the employer.
The training agreement should contain provisions for
student safety such as insurance, workmen's compensa-

tion, etc.b

The training agreement should contain objectives of
cooperative work experience,
E. The training agreement should contain provisions for

not employing students when they do not attend or drop

out of the related instruction class.

F. The training agreement should contain minimum and

maximum hours students are to work per week,

s TR IR e R T T T

G. The employer, student, school, and parent should
receive a copy of the training agreement.b

H. The training agreement should contain the date training
is to begin and end.

I. The training agreement should be developed and signed

before a student is placed in the training station.b

J. Minimum and maximum wage students may receive should

be included in the training'agreement.b

i
| 10, Guiding Statement: Adequate and appropriate facilities are
t

E essential and should be made available in schools conducting vocational
L cooperative work experience programs.,

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence,
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A. The classroom where the related instruction is offered .
should contain moveable tables rather than fixed desks,P

B. The teacher-coordinator should have access to a room
for small groups and counseling pu;;poses.b

C. The classroom where the related instruction is offered
should contain movie and slide proigction equipment,2

D. The teacher-coordinator should be provided a separate

office.P

E. A sepa;ate classroom should be provided for offering
related classroom instruction.,P
F. The classroom where the related instruction is offered
should contain display cases and units.b
G. The classroom where the related instruction is offered

should contain overhead project.or.b

L 11, Guiding Statement: The school should provide sufficient

instructional materials to supplement the teaching of related classroom
instruction and reference material related to the areas of work in which

students are being trained.
A. An appropriately coordinated library which provides up-

to-date reference material related to the areas of work in
which students are being trained should be provided.b
B. Books and references should be located in the classroom

or adjacent to it.b

| 4significant difference in the ratings among the three groups S
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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C. A definite budget should be established for purchase

of books and reference material.b

12, Guiding Statement: The related classroom instruction

should be organized and planned so as to provide the information and

experience which is not taught on_the job and is necessary for students

to progress in the various occupations. |
| A. Related instruction should consist of both individual
b

and group instructional procedures.
B, Related instruction should be organized so material
relevant to all students is presented and time is still
available to individual instruction in the specific
occupations.?
C. Related instrction should be based upon individual

needs.b

13. Guiding Statement: The teacher-coordinator should have an
organized and systematic plan for visiting students at_their training

stations so that related classroom instruction can be correlated with
on-the-job training.

A. Uhen making a visit, the teacher-coordinator should
determine employer satisfaction.?
B. Visits to students should be based upon individual

situations.2

)
¥
-

aSignificant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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C. The teacher-coordinator should plan his visit so as

to avoid rush hours or other congested periods.

D. When making a visit, the teacher-coordinator should
discuss the training plan with the on-the-job instruc-
tor to determine student progress and needed revisions
in on-the-job experiences and related instruction.

E. When making a visit, the teacher-coordinator should

observe the student at work.

F. The teacher-coordinator should record his observations

made during visits to students at training stations.?
G. Conferences with employers should be made away from the

student and his work area,

H, The teacher-coordinator should inform employers of
visits.b
I. The teacher-coordinator should plan a weekly schedule

for on-the-job visits in advance.b

14, Guiding Statement: Emgloxers should have the resgonsibilitx
of providing adequate and timelx instruction and supervision of the

student while they are working in the training station.
A. The on-the-job instructor should have the responsibility

of providing the on-the-job experiences listed in the
training plan.

25ignificant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence,
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On-thé-job instructors should have daily contact with
b

students at the training station.
The on-the-job instructor should be freed from some of
his regular duties to give him time for providing on-
the-job instruction.P ,

The on-the-job instructbr should be responsible for

the actions of the students while working in the

training station.®

Guiding‘statement: Certain records and reports should be
kept _to help insure sound operation of a vocational cooperative work
experience program.

The teacher-coordinater shouid be responsible for main-
taining records or reports of the employer's rating of
student progress.b

The teacher-coordinator should be responsible for main-
taining records or reports of individual training plans
and agreements.b
The teacher-coordinator should be responsible for main-
taining records or reports of visitations to students
at training stations. o

The teacher-coordinator should be responsible for main-

taining reccords or reports of placement records of

former students.

asignificant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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E. The teacher-coordinator should be reéponsible for main-

taining records or reports of individual student earn-

ings and hours worked while enrolled in the program.b

16. Guiding Statement: Achievement in both classroom related
instruction and performance on the job should be considered in evaluat-

ing students.
A, Students should receive high school credit for the work

performed at the training station during school hours, P

B. Employers should have the responsibility for rating the
on-the-jéb achievement of the students,P

C. The teacher-coordinator should supply the employer a

rating sheet that lists desirable outcomes rather than

letter grades to help them rate student performance.b

17. Guiding Statement: The school should maintain an organized
system of following up cooperative work experience students after grad-

uation.2

A. A record of employment positions and other pertinent
information on former students should be maintained by
the teacher-coordinator. |

B. The teacher-coordinator should help locate employment
positions for students after graduation.

18. Guiding Statement: The vocational cooperative work experi-
ence_program should practice a continuous and planned program of eval-

uation.

aSignificant difference in the ratings among the three groups
of teachers at the .05 level of confidence.

bSignificant difference in the ratings among the three groups
of teachers at the .01 level of confidence.
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A more complete analysis of all the procedural items associated

with the guiding statements that were included in the survey instrument

b1

A prog.am evaluation should involve present students.

A program evaluation should involve employers.

A program evaluation should involve former students.

A program evaluation should survey the number of stu-
dents placed in permanent jobs.

The program evaluation should survey the types of jobs
students are placed in.

A program evaluation should infolve school adminis=-
trators.

The program evaluation shonld survey ratings of on-the-
job instruction by students and others,

The program evaluation should survey ratings of related
classroom instruction by students, employers, and
others,

A program evaluation should involve local businessmen.
A program evaluation should involve adviéory council.

A program evaluation should involve state vocational

supervisors.

can be gained by reviewlng the original study.




TFACHERS' RATINGS IN REGARD TO THE TIME
AND IENGTH OF COOPERATIVE
ON-THE-JOB EXPERIENCE

Tn addition to obtaining a rating of the procedures associated
with implementing the guiding statements, the writer desired to obtain
a rating from the teachers in the three vocational services concerning
the différent times to provide cocpérative experience and the length
of the on-the-job training period. Table 2 presents an analysis of
these ratings.

It seems significant that teachers from all the vocational
se?vices assigned relatively high ratings to the procedures of providing
school time for on-the-job experience. Although the vocational-agri-
culture teachers rated this item significantly lower, they still felt
that providing school time for on-the-job experience was "of con-
siderable importance." One can infer from the rating of this pro-
cedure and the low ratings zssigned the fourth, fifth, and sixth pro-
cedure that many schools prgviding cooperative training in vocational
agriculture, who confine on:thejOb training to” after school hours or
Saturdays, should seriously consider making provisions for providing
school time for on-the-job training.

Two procedures dealt with the length of the on-the-job training
period, It seems noteworthy that requiring students to receive at
least 500 hours of on-the-job experience was rated "of considerable
importance.® This reaffirms the writer's belief that definite
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standards of the on-the-job training period in off-farm agricultural

- occupations should be set,

The procedure stating that the training period should be at
least six months in length also received a relatively high rating.
One could infer from this that teachers now limiting the on-the=job

training period to the summer months or six week periods should

seriously consider lengthening the training period.




PROCEDURES WITH THE MOST SIGNIFICANT
DIFFERENCES IN THE TEACHERS'
MEAN RATINGS

An indication of the procedures that received the most varia-
bility in mean ratings among the three groups of teachers can be gained
by reviewing Table 3.

TABLE 3.--Twenty procedures with the most significant differeénce in the
teachers' mean ratings as evidenced by the twenty highest Z scores.

s — N
Mt =

Procedure Z Score

1. Students should be able to work during a portion
of the regula: school day. 50,44

’ ,2. The classroom should contain a sales counter. - 4o,54

3. The teacher-coordinator should be provided a
separate office. 36.47 -

4., A separate classroom should be provided for
offering related classroom instruction, 35.13

5. An employer-employee banquet should be used to
promote the program. 33.51

6. The training station should be capable and will-
ing to provide training throughout the school

year, 33.25
7. The classroom should contain a cash register. 25,96

8. Students should be at least sixteen years old
when the on-the-jeb training begins. 25.13

k5




TABLE 3.--Continued

— e e e ——— e ——

e e

Procedure

Z Score

Students should be selected the year preceding
the year they enroll.

The classroom should contain laboratory
facilities.

A written policy statement should contain pro-
visions for providing school time for on-the-
job instruction,

Students should write a letter of application
for the job in which they are interested.

A section in the school yearbook should be used
to help promote the program.

The teacher-coordinator should keep a record of
the employer's rating of student progress.

Interested students should fill out application
forms for admission.

Student training agreements should contain pro-
visions for student safety such as workmen's
compensation, ete,

The teacher-coordinator should have the major
responsibility for promoting the cooperative
work experience program.

Students should receive high school credit for
work performed at the training station during
school hours.

The employer should be furnished with school
attendance records, I.Q. scores, and other
information the school possesses, if he

so desires.

An advisory committee should be appointed and
approved by the school board.

24,76

21.70

21.15

20,20

18.47

18.30

17.38

16.80

16.75

16.39

15.77

15.29
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The procedure concerned with providing school time for si-dents
~ Yo work at the training statlon had the highest Z score. This high
score fesulted from the considerably lower rating this procedure was
assigned by the vocational agriculture teachers.

The differences in the ratings of the procedures dealing with
the facilities and equipment for a cooperative program seem reasonable.
The differences in the objectives and teaching procedures of’thé three
programs would reflect in the type of facility and equipment needed.

It seems logical, therefore, that teachers would rate the prbcedures
associated with their specific programs higher than would the other
teachers.

The other procedures wefe assoclated with implementing a
variety of the guiding statements. For the most part, it appears that
these procedures would be as applicable to one type of vocational co-
operative program as to another. The differences in the ratings may
be attributed to the lesser experience with cooperative programs pos-
sessed by the ybcational agriculture teachers., This lack of experi-
ence, and the fact that many vocational agriculture programs were in
the developmentai stage, would have prevented these teachers from

utilizing the procedures and recognizing their value.
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CONCLUSIONS

The following conclusions, based on the study, were prepafed
by the linvestigator: |

1. The guiding statements developed in this study are usable
and have been rated as being of considerable importance in planning
and conducting cooperative work experience programs. '

2. The procedures identified by this study are the major !
activities that should be carried out to implement the guiding state- |
ments,

3. The guiding statements are of similar importance regard- ;
less of the vocational service in which the training program is pro- ;
vided. k

4, Although many of the procedures for implementing the gui&ing
statements are of similar importance regardless of the vocational serv-
ice providing the training, several procedures have more importance

to one service than to another.

5. Although vocational agriculture teachers have limited
experience in conducting cooperative work experience programs, they
are quite familliar with the basic guidelines that should be followed

to properly plan and conduct such a program, .
6, Most states have off-farm cooperativa.vocational agri-

Q

culture trainihg: howeve%, the programs are limited in number and

_q!

-
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49
student enrollment and, for the most part, are in the developmental

stage.

7. There is considerable variation in the nature and char-

acteristics of the vocational agriculture departments that offer co-

operative training, particularly in respect to the requirements for

r the length of the on-the-job training period and the number of hours
fl students work.

8. Certain factors and characteristics influence teachers'
ratings of the guiding statements; however, most of these significantly

influence only a small number of these statements.
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RECOMMENDATIONS

The following recommendations were made to help implement the
findings of this study. In preparing these recommendations, the writer
was aware that they are not based entirely on the facts and data evolving
from this study, but are judgments growing out of his work in this area.

It is recommended:

1. That vocational agriculture departments expand the use of
cooperative training és a means of providing occupational experience
in off-farm agricultural occupations.

2. That consideration be given to utilizing the guiding state- .
ments and procedural items to develop an evaluation device for use by
teachers and administrators in evaluating cooperative work experience
programs in vocational agriculture.

3. That the guiding statements and procedural items be used
for discussion in undergraduate and graduate courses and workshops .
dealing with occupational experience in off-farm agriculture.

4. That more attention be given in special workshops and in
the undergraduate training of teachers to the procedures associated
with planning and'conducting cooperative work experience.

5. That teachers condueting cooperative work experience pro-
grams in vocational agriculture be given ample school time for co-

ordination and supervision. : -—
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6. That instructional materials concerning off-farm agri-
cultural occupations be developed to assist teachers in providing
specific related instruction.

7. That sample training plans be developed for the major off-
farm agricultural occupations,

8. That consideration be given to the‘adoption of state plan
requiréments for students concerning the minimum duration and number of
hours of actual on-the-job occupaticnal experience to be gained in off-
farm agricultural occupations, | ‘

9. That schools with vocational agricultﬁre cooperative work
experience programs provide school time for students to work in train-
ing stations.

10. That state supervisors and teacher educators give increased
attention to informing teachers of the need and value of advisory com-
mittees and written policy statements in helping administer a co-
operative work experience program,

11. That state plans in vocational agriculture be revised to

take into consideration the special nature and characteristics of the

vocational agriculture programs providing cooperative work experience

in off-farm agriculture.
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RECOMMENDATIONS FOR FURTHER STUDY

During the conduct of the study the writer became aware of the
need for further study in areas related to this study. Following are
some areas needing additional research:

1. To obtain the opinions of school administrators and em-
ployers concerning the guiding statements and procedures identified in
this study,

2. To detefmine possible curriculum patterns for providing
occupational ﬁfgihing in off-farm agricultural occupations.

3. To develop procedures for organizing and conducting com-

bination programs providing cooperative training in vocational agri-
culture and one or more other vocational service. -

4k, To develop procedures for evaluating occupational experi-
ence in off«farm agriculture.

5. To determine methods of offering specific related in-
struction when students are placed in various occupational areas,

6. To further perfect the gulding statements and identify
additional procedural items for their implementation.

7. To determine other factors which may influence teachers'
ratings of the guiding statements.

8. To determine meihods of providing in-service education to

teachers cdﬁducting cooperative programs in vocational agriculture.

52
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9. To determine the most adequate number of hours of on-the-
Job occupational experience needed in the major off-farm agricultural
occupations, |

10. To repeat this study in five years to determine if the
increased experience gained by vocational agriculture teachers will

change their opinions as to the importance of the gulding statements

and procedural items.
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